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The advent of flipped classrooms has created new opportunities to
enhance English language learning. This study investigated the effect of
implementing flipped instruction on Iranian secondary school students’
reading strategies. This research was conducted with 30 elementary level
learners in the 9th grade from a secondary school in Iran. Participants
were assigned to experimental and control groups based on convenience
sampling. To this end, the Quick Placement Test (QPT) was administered
to 90 students to select 30 respondents to participate in this study. The
researchers placed the respondents of the experimental group in a flipped
classroom. In the flipped classroom, the teacher provided the materials via
Shad in advance to the class. On the other hand, the control group was
taught in the traditional classroom. Despite these two different methods of
presenting the contents, students in both groups had the opportunity to
take part in various learning activities in each classroom session. Based on
a quantitative method, participants in both groups were pre-tested and
post-tested through the Reading Strategy Questionnaire (Mokhtari &
Sheorey, 2002) to examine the level of learners’ reading strategy utilized
before and after the treatment. Then, an Independent-Sample t-test was
used to determine significance of differences between these two groups.
Results revealed that there was a significant difference between the two
types of instruction, and the flipped class outperformed the traditional one.
Furthermore, the results of this study would indicate a number of
pedagogical implications for curriculum designers, teachers and learners.
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1. Introduction

Reading is one of the most important skills in this modern world (Abbasian, & Azeez,
2021). According to Nasri and Biria (2016) reading plays a fundamental role in
language learning and is known as a crucial skill for the successful performance of EFL
learners in higher education. Moreover, reading ability aids readers to read English
books with confidence (Yee, 2010). In this regard, having reading skills will aid
students to understand meanings and interact with higher-level texts. Furthermore, these
reading skills are essential for reading comprehension development (Snowling, 2012).
Moreover, Rokhsari (2012) noted that reading is not just the process of analyzing
vocabulary and structure of the sentences; it needs different reading strategies to read
successfully in English. According to Jafari and Shokrpour (2012), strategy use is
different in more and less proficient readers, while more proficient readers use different

types of strategies in different ways.

Over the years, the higher education systems of many countries have developed
their courses in traditional and formal education (Paudin, 2017). Along with the advent
of technology in pedagogy, flipped classroom has become more popular in educational
literature and widely explored by researchers throughout the world (Evseeva &
Solozhenko, 2015; Moranski & Kim, 2016; Yilmaz, 2017; Webb & Doman, 2016). The
flipped model is an approximately new teaching strategy that seeks to move formerly
homework and application assignments into the classroom by lecturing outside the
classroom, which is provided electronically (Educause, 2012).

The focus of flipped learning is to develop students’ engagement, strengthening
group-based skills, classroom discussion, and creative freedom of faculty while
maintaining a standardized module (Millard, 2012). Additionally, in a flipped model,
students watch video lectures before the class and the class time is spent on engaging
students in learning activities (Schultz et al., 2014). A basic idea and approach to
provide reversed content involves developing pre-recorded videos containing basic
theoretical concepts of lessons that allow students to watch before the class time and get
ideas for the topic of the next lecture (Bishop et al., 2013). The need to investigate the
effects of flipped classrooms on language learning is crucially important. According to
Wang (2016), flipped classrooms have positive learning effects on student learning
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performance and the use of technology facilitates the implementation of flipped
classrooms. Thus, there seems to be a clear need for research on flipped classroom and
its effects on learners’ reading strategies. Moreover, flipped classroom is one of the
competencies that teachers need to develop in their teaching. The present study aims to

open a discussion about flipped classroom and reading strategies in English contexts.

2. Review of the Literature

Flipped classroom

With the advancement of technology, the flipped approach was introduced to teaching
context, where teachers could save classroom time by removing the main teaching
content outside of the classroom (Samiei & Ebadi, 2021). The flipped classroom is
familiar by several names, including the inverted classroom, blended learning and, the
flipped classroom (Bergmann & Sams, 2013). Additionally, Bergmann and Jonathan
(2012) noted that “basically the concept of a flipped class is this: that which is
traditionally done in class is now done at home, and that which is traditionally done as
homework is now completed in class” (p.13). In this model, the traditional instruction is
“flipped”, so that students receive instructional resources at home, and class time is
devoted to other educational activities. The flipped classroom replaces traditional
learning by providing lesson content online, usually before class, and then engaging
learners in interactive group learning and critical problem-solving activities conducted
under the direction of an instructor (Herreid & Schiller, 2013; Milman, 2012).
Similarly, Tucker (2012) maintained that the main concept of the flipped classroom is to

rotate the traditional teaching method.

The flipped classroom is different from traditional online learning environments.
In a flipping classroom model, a series of video lectures are provided and supported by
face-to-face classroom discussions and individual aids. Thus, this model allows students
to fast-forward through examples they already understand, or revisit topics which may
require more practice (Goodwin & Miller, 2013). Unlike traditional instruction, which

often includes a large amount of content at once, video lectures allow you to break
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lectures into parts (Brecht & Ogilby, 2008). Moreover, Yousefzadeh and Salimi, (2015)
stressed that flipped classroom improve students' learning and achievement by
exchanging the traditional model of a classroom, emphasizing class time on student
understanding rather than on lecture. In this line, Fulton (2012) stressed that flipped
classroom aids students to develop at their own pace, access lessons at any time to enjoy
better use of classroom time, etc. Additionally, Boucher et al. (2013) believed that
devoting time differently in a flipped classroom has many advantages: more time for
interaction and clarification, more time for deep understanding of concepts, and more

time for additional learning objectives.

Many teachers use a flipped classroom model, in which their students study
teacher-recorded materials at home and complete their assigned homework and
assignments at school (Baker, 2000; Fulton, 2012; Mohammadi et al., 2019; Salimi &
Karimabadi, 2020; Toto & Nguyen, 2009). For instance, Tucker (2012) argued that the
teacher prepares session-related materials for the students on the learning platform, then
learners study the materials at home, and the class time is devoted for problem-solving
and group activities. Moreover, some scholars suggested that blended learning involves
a shift from teacher-centered to student-centered learning (Bergmann & Jonathan, 2012;
Onyema et al., 2021). For instance, Onyema et al. (2021) believed that the FC model
promotes learner-centered learning and problem-solving skills. Therefore, prior to class
time, the content is developed and provided to the learners, and then they read, interpret,
and synthesize new concepts of the materials. Moreover, Educause (2012) stressed
another benefit of flipped classrooms. He claimed that in these classrooms, instructor
responsibility decreases for student learning to enhance student responsibility. In fact,
students in this model basically have a more active role and ultimate responsibility for
their learning (Gallagher, 2009). Therefore, flipping the classroom can help students

learn to take more responsibility for their own learning (Laman et al., 2012).

Meanwhile, besides many merits of the flipped model, there are some critics to
this approach. Milman (2012) pointed out some issues related to the flipped model,
including low quality of the provided videos, conditions in which the students view the
video, inability to monitor comprehension, and use a second language learner.
Moreover, teachers are concerned that their role will be decreased, the students who

participate in extra-class lessons will not be interactive anymore, and a lack of
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responsibility for learners out of class instruction, and teachers need more cost and time
to create instructional materials (Mull, 2012). Also, it is worth mentioning that online
courses have developed over the past decade, especially at the academic level. But,
students often criticized the low interaction and communication in online-based courses
(Gecer & Dag, 2012).

Reading

Reading is certainly an important activity for expanding knowledge in a language class
(Petel & Preveen, 2008). Reading helps learners to gather information, broaden their
knowledge of different subjects and thus helps them achieve their learning goals
(Renandya & Jacobs, 2002). In this line, Anderson (2003) defied reading as “the ability
to read at an appropriate rate with adequate comprehension” (p. 8). Moreover, Grabe
(1991) stated that reading is an essential skill for second language learners to acquire in

an academic environment.

According to Tierney and Readence (2005), learning to read is recognizing the
words and understanding the text. One of the main ways to improve and activate
reading is to use reading strategies. Learners can better understand the purpose of text
by using reading techniques such as skimming, scanning, guessing, and finding out
(yousefian, 2015). In this regard, Urquhart and Weir (1998) defined reading strategies
as “ways of getting around difficulties encountered while reading the written text”.
Also, the readers use a variety of reading strategies to accomplish a purpose of reading
(Anderson, 2003). In addition, Sheorey and Mokhtari (2001) stated that the practical use
of reading strategies differentiates skilled readers from unskilled readers. The purpose
of reading strategies is to gain general knowledge, understand specific details, find the

main idea, learn to remember, and summarize the text (Hyland, 1990).

Since the late 1970's, so many researchers have explored the importance of
reading strategies and its relationship between reading strategies and successful and
unsuccessful second language reading (Carrell, 1998; Jimenez et al., 1995; Pearson &
Fielding, 1991). There are many reading strategies employed by learners in a second
language context. Pressley and Afflerbach (1995) identified several key strategies
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including: (a) previewing; (b) searching for the important information; (c) making
inference; (d) using prior knowledge; (e) changing strategies when understanding is not
good; and (f) monitoring understanding. Moreover, there are some strategies for
reading, as Brown (2001, pp. 306-309) states:

1. Identify the purpose of reading. Efficient reading consists of clearly identifying the
purpose in reading something.

2. Skim the text for main ideas.

3. Scan the text for specific information. Scanning exercises may ask students to look
for names or dates, to find a definition of a key concept.

4. Use semantic mapping or clustering.

Empirical background

Several studies have been conducted to explore the impact of flipped classrooms on
students’ language skills (e.g., Abaeian & Samadi, 2016; Fathi & Rahimi, 2020; Hajebi,
2020; Khodabandeh & Naseri, 2021; Mohammadi et al., 2019; Namaziandost et al.,
2020). For instance, Al-Harbi and Alshumaimeri (2016) investigated the impact of
flipped classrooms strategy in teaching English grammar on secondary school students’
performances, perceptions, and attitudes toward learning English independently. The
results revealed that the flipped classroom approach has a significant role in developing
the students’ grammar performances, but this difference was not statistically significant.
Moreover, regarding the use of reading strategies among learners, Poole (2005)
explored the reading strategies of 248 university ESL students from the Midwest and
South of the United States. To this end, he used the Survey of Reading Strategies
(SORS) among learners. Results indicated that problem-solving strategies were used

with high frequency and supportive strategies were used with moderate frequency.

In another study, Khodabandeh and Naseri (2021) examined the impact of
flipped teaching strategies on students’ vocabulary learning and skimming technique in
a sample of 90 EFL learners in Iran. The data analysis revealed that blended and flipped
teaching strategies had a positive effect on improving students' English vocabulary
learning and skimming skills. Moreover, Mohammadi et al. (2019) conducted a study to
examine the achievement of EFL learners in a flipped classroom model. The results
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demonstrated that in comparison to the control group, participants in the experimental
group illustrated better performance and had more willingness for communication.
Moreover, Hajebi (2020) explored the effect of the flipped model as a supporting plan
on the English development of EFL learners in super-intensive courses in Iran. The
results demonstrated that the flipped approach improved students' learning of English

and enhanced their motivation toward learning.

In a recent study, Namaziandost et al. (2020) investigated the effect of the FC
model on EFL learners' listening performance and similarly, the results determined that
the experimental group which was instructed by the FC model outperformed the control
group with traditional instructions. In another study, Abaeian and Samadi (2016)
examined the effect of flipped classroom on Iranian EFL learners’ L2 reading
comprehension with different proficiency levels. About 100 female EFL learners
participated in this study. The results revealed that the experimental group performed
significantly better than the control group. Also, the intermediate learners benefit from
flipped techniques more than upper intermediate learners. Additionally, Fathi and
Rahimi (2020) examined the effect of FC on EFL learners' writing complexity,
accuracy, and fluency. The results revealed that learners’ writing has been enhanced

after receiving the flipped classroom instruction.

Some studies have revealed that the academic performance of students can be
improved via the FC approach (Schultz et al., 2014). In order to find the impact of the
flipped approach on Iranian secondary school students' reading strategies, an
experimental study which had a pretest-posttest control group design was carried out.
Despite the rapidly expanding researches on the benefits expected from the flipped
approach, scant research has explored its effects on EFL classrooms in Iran’s secondary
schools. There is a significant knowledge gap in terms of acceptability and adaptability
of the flipped classroom concept among students, and using reading strategies in the
EFL context. This study aids to address this gap. In fact, there is a need to investigate
the effects of the flipped classroom approach on Iranian secondary school students'
reading strategies within the context of an English language classroom. Also, its results

might help EFL teachers to improve learners’ reading comprehension. Considering the
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objective of the study, the following research questions and hypotheses were
formulated:

RQ1. Does the FC approach have any significant effects on Iranian secondary school
students' reading strategies?

Based on the above question, the following hypotheses were developed:

H1. Flipped classroom has an effect on Iranian secondary school students' reading

strategies.

HO. Implementing flipped classrooms does not have any significant effect on Iranian

secondary school students' reading strategies.

3. Method

3.1 Participants

Based on a convenience sampling method, the present study was conducted with a
sample of 30 elementary language learners who were selected among 90 students in the
ot grade from a secondary school in Iran. All the selected respondents were male
students with the age range of 14-16 years old. Their English level is determined by the
result of a Quick Placement Test (QPT). Based on the test results, the participants were
all elementary level and randomly assigned into an experimental group (flipped

classroom) and a control group (traditional classroom), with 15 students in each group.
3.2 Instruments

The initial instrument that was employed in this study was a quick placement test to
determine the proficiency level (i.e., elementary, pre-intermediate, intermediate) of the
participants for this study. To this end, the Pearson Longman Placement test was
utilized in this study. This test consisted of 100 multiple-choice items, measuring
vocabulary and grammar knowledge of the learners. According to its results, the
students who scored between 21 and 35 were elementary and considered the target

sample of this research.
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In this study, the data were collected through a quantitative data collection
instrument. In this regard, the Reading Strategy Questionnaire was used as a
quantitative data collection tool. The questionnaire of this study was adapted from
Mokhtari and Sheorey (2002). This instrument was field-tested by researchers in
different populations of English learners and was found to have acceptable validity and
reliability data (Alpha = .93) which are described in Mokhtari and Sheorey (2002). The
rationale for choosing this questionnaire was that it had already been utilized, and its
reliability and validity had been confirmed. This reading strategy questionnaire was
implemented as a pre-test to obtain significant insights into the learners’ current level of
reading strategy usage. Again, after the treatment, this questionnaire was applied as a
post-test to determine whether there is any significant difference in the frequency of the
learners’ reading strategy used between the pre-test and post-test. The questionnaire
consisted of 30 items and each item has a five-point Likert scale as follows: (5) Always,
(4) usually, (3) sometimes, (2) only occasionally, and (1) never.

Moreover, regarding the materials of this study, different texts were chosen from Select
Readings — elementary 2nd edition by Lee (2011). The texts include a wide variety of
topics with different levels of difficulty. In each text, the focus is on the following
reading strategies: skimming, scanning for particular specific information, taking notes,
guessing the meaning of some words from the context, understanding sentence
structure, previewing, finding the main idea, activating prior knowledge, using context
clues, and visualizing, respectively. These reading texts were chosen based on the age,
language level, and interests of the learners. These texts were also selected, drawing on

their suitability for the strategies they would utilize.
3.3 Procedure

The total sessions of the study were 10 sessions. One session was devoted to quick
placement test, one to pre-test, one to post-test, and finally 7 sessions were devoted to
treatment of the study. In conducting this study, the following procedures were
followed:

As the first step, a total number of 90 EFL students in a secondary school in Iran were
selected to participate in this study. Next, based on the Quick Placement Test (QPT)
adopted from the Pearson Longman English Test, the homogeneity of the selected

respondents was verified in terms of English language proficiency. Afterward, based on
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the random selection procedure, 30 Iranian EFL learners were randomly assigned into
experimental and control groups, each of which consisted of 15 students. Moreover,
before the treatment, the Reading Strategy Questionnaire was administered as a pre-test
to determine the current level of reading strategy usage of the learners in both control
and experimental groups.

The experimental group received the treatment condition for their reading
strategies and the teacher avoided the traditional classroom instruction in this group.
The instructor created a variety of reading instruction videos as a part of the treatment
plan, in which the instructor covered reading passages that were going to be taught
during the sessions. The researcher used the Shad application to send the materials to
the respondents of this group. Both teachers and learners knew how to work with this
application and could easily post messages, audio, video, and have online interaction via
this application. In each session, one reading strategy was taught through video lessons
and practiced via several reading texts. When the participants came to the class, they
had prior knowledge about the topic and students participated in class activities, and
practiced what they had learned.

On the other hand, the control group did not receive any treatment. In contrast to
the experimental group, the instruction in this group followed the traditional in-class
method. In this group, the researcher did not use any online-based applications and
activities to teach the reading strategies in the pre-class stage. For each session in the
traditional class, a text was given to all the participants, and they saw the text for the
first time without any prior knowledge. After that, the researcher provided background
knowledge for the students and after teaching each text, the students were required to
answer a number of questions about the text. This procedure continued until the last
session to teach different reading strategies. The post-test, which was the same as the
pre-test, was administered to both the experimental and control groups in order to see
whether flipped instruction had any significant effect on EFL learners’ reading

strategies.
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4. Data Analysis

After gathering the required number of completed questionnaires, the collected data
were entered into the SPSS software for analysis. The collected data were analyzed and
interpreted according to the objective of the study. Firstly, the Kolmogorov-Smirnov
(K-S) test was used to check the normality of the gathered data. Then, descriptive and
inferential statistics such as independent samples t-test and mean score were used to
determine the significance of differences between these two groups.

5. Results

This study tried to investigate the effect of the flipped classroom on students’
achievement of reading strategies. To answer the research question, the collected
questionnaires were analyzed. First, in order to check the prior knowledge of the
participants and examine the level of learners’ reading strategy utilized before and after
the treatment, an independent samples t-test was employed to examine whether there is
any significant difference between the experimental and control group level of
proficiency or not. Descriptive statistics and the results of the pre-test are presented in

the following table.

Table 1.

Descriptive statistics and t-test results for pre-test scores

Group N Mean SD P-value t
Flipped class 15 3.05 .33 .08 -1.8
Traditional 15 3.27 .32
class

Table 1 shows a comparison between the flipped and the traditional group according to
their pre-test grades. As it is illustrated in Table 1, there was no significant difference
between the flipped class (M=3.05, SD= .33) and the traditional class (M=3.27, SD=
.32). Thus, two groups of participants had similar background knowledge before

83



84

The effect of mobile-assisted flipped classroom on students’ reading strategies in Iran
Reza Samimi-Fard

participating in the experiment. Additionally, it is worth mentioning that the researchers
performed a t-test to measure the distinction between the experimental and the control
group before implementing the flipped approach. The test results (t= -1.8, p>0.05)
indicated that the two groups extremely have the same level of English language

proficiency.

After administering the pre-tests, the experimental group was instructed by the
flipped approach and the control group was taught in the traditional way during the
sessions. Next, a post-test was conducted to check the effectiveness of flipped approach.
Descriptive statistics and the results of the post-test are presented in Table 2.

Table 2.
Descriptive statistics and t-test results for post-test scores
Group N Mean SD P-value T
Flipped class 15 4.3 23 .00 18
Traditional 15 2.5 .30
class

As shown in table 2, the mean score of the experimental group is higher than the control
group which is approved and confirmed the effect of the flipped classroom on the
students' achievement of reading strategies. More specifically, it can be said that there
was a significant difference between the flipped group (M= 4.3, SD= .23) and the
traditional group (M= 2.5, SD= .30) in that flipped class outperformed the traditional
class. To examine the significance of the difference between flipped class and
traditional class, an independent samples t-test was performed. The test results (t= 18,
p<0.05) indicated that there was a significant difference between the two groups in the

post-test result.
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6. Discussion

The present research aimed to investigate the effects of flipped classroom instruction on
reading strategies of Iranian EFL students. The participants were divided into
experimental and control groups to check the effect of the flipped approach as the
treatment of the experiment in the EFL context. Results revealed that there was a
significant difference between the two types of instruction and the flipped class
outperformed the traditional class and this is in line with most of the studies in related
literature (e.g., Abaeian & Samadi, 2016; Abedi et al., 2019; Day & Foley, 2006). For
instance, Abedi et al. (2019), concluded in their study that the experimental group
instructed in flipped classrooms outperformed the control group in the post-test.
Similarly, Namaziandost et al. (2020) concluded that the experimental group had better

performance in comparison with the control group.

Based on the obtained data, there were no significant differences between the
experimental and the control groups in their pretest results, so that they were extremely
at the same level of the English language proficiency level before conducting the study.
On the other hand, the post-test scores reflected a great impact of the flipped classroom
on the experimental group compared with the control group's results. Therefore, it can
be implied that flipped classroom has become effective in teaching reading strategies,
since it provides learners with enough time to practice in the classroom. This finding is
consistent with Arifani et al. (2020), which stressed the positive effects of an online-
based flipped classroom learning method on learning outcomes. Along with these
findings, Khodabandeh and Naseri (2021) concluded that flipped teaching strategies had
a positive effect on improving students' English vocabulary learning and skimming
skills. Moreover, the flipped classroom developed the learners' reading strategies
because it depends on the communication skills and interaction for doing tasks and
activities in the classroom, which shifts the students from passive into active
participants. In this line, Yousefi (2017) highlighted that flipped classrooms improved

students' communication skills and performance.
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7. Conclusion

To sum up, this study investigated the effect of a flipped classroom approach on Iranian
secondary school learners’ reading strategies by implementing pre-test and post-test to
compare the flipped class with the traditional one. Based on the obtained results of the
study, it is revealed the flipped class instruction has a greater impact on students’
reading strategies learning. According to the statistics, the participants performed
differently when they received instructions based on the flipped class. The mean score
of the students improved in the flipped class model. Therefore, it can be concluded that

a flipped class approach can help learners perform better than traditional classes.

This study provides implications for curriculum developers and language teacher
trainers to administer some in-service courses regarding the flipped approach and its
effect on learners’ language skills. Considering the findings of this study, EFL teachers
should be aware of the process of the flipped classroom and its advantages over the
traditional classroom. Moreover, instructors should attend courses to develop their
ability and knowledge of what and how to teach reading. Regarding the future studies,
more studies should be conducted to examine the impact of the flipped approach on
learners’ achievement over a longer length of time. Also, further research should be

done with larger samples.



Journal Of English Language and Literature Teaching | Volume 3, Issue 1, March 2024

References

Abbasian, M. R., & Azeez, |. B. (2021).The effect of using flipped class on teaching
reading comprehension at Cihan university. Journal of Humanities and Social
Sciences, 15(1), 101-105.

Abaeian, H., & Samadi, L. (2016). The effect of flipped classroom on Iranian EFL
learners’ L2 reading comprehension: Focusing on different proficiency levels.

Journal of Applied Linguistics and Language Research, 3(6), 295-304.

Abedi, P., Keshmirshekan, M. H., & Namaziandost, E. (2019). The comparative effect
of flipped classroom instruction versus traditional instruction on Iranian
intermediate EFL learners’ English composition writing. Journal of Applied
Linguistics and Language Research, 6(4), 43-56.

Arifani, Y., Asari, S., Anwar, K., & Budianto, L. (2020). Individual or collaborative
"WhatsApp" learning? A flipped classroom model of EFL writing instruction.
Teaching English with Technology, 20(1), 122-139.

Al-Harbi, S., & Alshumaimeri, Y. (2016). The flipped classroom impact in grammar

class on EFL Saudi secondary school students’ performances and attitudes.

English Language Teaching, 9(10), 60-80.

Anderson, N. J. (2003). Teaching reading. In D. Nunan (Ed.), Practical English
language teaching (pp. 67-86). New York: McGraw Hill Publishers.

Baker, J. W. (2000). The “Classroom Flip”: Using web course management tools to
become the guide by the Side. United States: 11" International Conference on

College Teaching and Learning, Jacksonville, Florida.

Bergmann, J., & Sams, A. (2012). Flip your classroom: Reach every student, in every

class, every day. Oregon: Courtney Burkholder.

Bishop, J.L. & Veleger, M. A. (2013). The flipped classroom: A survey of the research.
American Society for Engineering Education (ASEE) National Conference

Proceedings.

87



88

The effect of mobile-assisted flipped classroom on students’ reading strategies in Iran
Reza Samimi-Fard

Boucher, B., Robertson, E., Wainner, R. & Sanders, B. (2013). “Flipping” Texas State
University’s physical therapist musculoskeletal curriculum: Implementation of a

hybrid learning model. Journal of Physical Therapy Education, 27(3), 72-77.

Brecht, H. D., & Ogilby, S. M. (2008). Enabling a comprehensive teaching strategy:
Video lectures. Journal of Information Technology Education, 7(3), 71-86.

Brown, D. H. (2001). Teaching by principles: An interactive approach to language
pedagogy (2nd ed.). New York: Pearson Education.

Carrell, P.L. (1998). Introduction. In P.L. Carrell, J. Devine & D.E. Heskey (Eds.),
Interactive approaches to second language reading (pp. 1-5). Cambridge:

Cambridge University Press.

Day, J. A., & Foley, J. D. (2006). Evaluating a web lecture intervention in a human-

computer interaction course. IEEE Transactions on Education, 49, 420-431.

Educause, C. (2012). Things you should know about flipped classrooms. Retrieved from
http://net.educause.edu/ir/library/pdf/eli7081.pdf.

Evseeva, A., & Solozhenko, A. (2015). Use of flipped classroom technology in

language learning. Procedia-Social and Behavioral Sciences, 206, 205- 209.

Fathi, J., & Rahimi, M. (2020). Examining the impact of flipped classroom on writing
complexity, accuracy, and fluency: A case of EFL students. Computer Assisted

Language Learning, 1-39.

Fulton, K. (2012). Upside down and inside out: Flip your classroom to improve student

learning. Learning and Leading with Technology, 38(9), 12-17.

Gallagher, K. (2009). LOEX Conference Proceedings 2007: From guest lecturer to
assignment consultant: Exploring a new role for the teaching librarian. Ypsilanti,

MI: Eastern Michigan University.

Gecer, A., & Dag, F. (2012). A blended learning experience. Educational Sciences:
Theory and Practice, 12(1), 438-442.

Goodwin, B., & Miller, K. (2013). Evidence on flipped classrooms is still coming.
Educational Leadership, 70(6), 78-80.


http://net.educause.edu/ir/library/pdf/eli7081.pdf

Journal Of English Language and Literature Teaching | Volume 3, Issue 1, March 2024

Grabe, W. (1991). Current developments in second language reading research. TESOL
Quarterly, 25(3), 375-406.

Hajebi, M. (2020). Flipped classroom as a supporting plan for Iranian EFL learners'
English improvement in super intensive courses. Theory and Practice in
Language Studies, 10(9), 1101-1105.

Herreid, C. F., & Schiller, N. A. (2013). Case studies and the flipped classroom. Journal
of College Science Teaching, 42(5), 62-66.

Hyland, K. (1990). Providing productive feedback. ELT Journal, 44(4), 294-304.

Jafari, S., & Shokrpour, N. (2012). The reading strategies used by Iranian ESP students
to comprehend authentic expository texts in English. International Journal of
Applied Linguistics and English Literature, 1(4), 102-113.

Jimenez, R., Garcia, G., & Pearson, P. (1995). Three children, two languages, and
strategic reading: Case studies in bilingual/monolingual reading. American
Educational Research Journal, 32, 67-97.

Khodabandeh, F., & Naseri, E. (2021). Comparing the impact of blended and flipped
teaching strategies on students’ skimming technique and vocabulary learning.

Teaching English Language (TEL), 15(2), 127-154.

Laman, J. A., Brannon, M. L., & Mena, I. B. (2012). Classroom flip in a senior-level
engineering course and comparison to previous version. Paper presented at the
American Society for Engineering Education Annual Conference, San Antonio,
TX.

Millard, E. (2012). Reasons Flipped Classrooms Work: Turning lectures into homework
to boost student engagement and increase technology fueled creativity. University

Business.com, 26-29.

Milman, N. (2012) The flipped classroom strategy: What is it and how can it be used?.
Distance Learning ,9(3), 85-87.

Mohammadi, J., Barati, H., & Youhanaee, M. (2019). The effectiveness of using flipped
classroom model on Iranian EFL learners' English achievements and their

willingness to communicate. English Language Teaching, 12(5), 101-115.

89



90 The effect of mobile-assisted flipped classroom on students’ reading strategies in Iran
Reza Samimi-Fard

Mokhtari, K., & Sheorey, R. (2002). Measuring ESL students reading strategies.
Journal of Developmental Education, 25 (3), 2-10.

Moranski, K., & Kim, F. (2016). Flipping lessons in a multi-section Spanish course:
Implications for assigning explicit grammar instruction outside of the classroom.
Modern Language Journal, 100 (7), 830-852.

Mull, B. (2012) Flipped learning: A response to five common criticisms. November

Learning.

Namaziandost, E., Rezaei, Z., Etemadfar, P., & Alekasir, S. (2020). Implementing a
flipped model of instruction in the EFL listening classroom: Impact on
comprehension. Journal on English as a Foreign Language, 10(2), 385-401.

Nasri, M., & Biria, R. (2016). Integrating multiple and focused strategies for improving
reading comprehension and L2 lexical development of Iranian intermediate EFL
learners. International Journal of Applied Linguistics and English Literature, 6
(1), 311-321.

Onyema, E. M., Choudhury, T., Sharma, A., Atonye, F. G., Phylistony, O. C., & Edeh,
E. C. (2021). Effect of flipped classroom approach on academic achievement of
Students in computer science. In Data driven approach towards disruptive
technologies (pp. 521-533). Springer.

Paudin, C. S. J. (2017). Exploring a flipped learning approach in teaching grammar for
ESL students. Indonesian Journal of English Language Teaching and Applied
Linguistics, 2(1), 56-74.

Pearson, P.D., & Fielding, L. (1991). Comprehension instruction. In R. Barr, M. Kamil,
P. Mosenthal, & P. Pearson (Eds.), Handbook of reading research (pp. 815-860).
White Plains, NY: Longman.

Petel,M.F., & Preveen, M.J. (2008). English Language Teaching. New Delhi: Sunrise
Publisher and Distributor.

Poole, A. (2005). Gender differences in reading strategy use among ESL college
students. Journal of College Reading and Learning, 36(1), 7-20.



Journal Of English Language and Literature Teaching | Volume 3, Issue 1, March 2024

Pressley, M., & Afflerbach, P. (1995). Verbal reports of reading: The nature of
constructively responsive reading. Hillsdale, NJ: Erlbaum

Rokhsari, S. (2012). An investigation of reading strategies used by Iranian EFL

intermediate readers. Journal of Academic and Applied Studies, 2(8), 1-12.

Renandya, W.A., & Jacobs, G.M. (Eds.). (2002). Methodology in language teaching: An

anthology of current practice. Cambridge: Cambridge university press.

Salimi, E., & Karimabadi, M. (2020). The efficacy of classroom flipping on Iranian
intermediate EFL learners' engagement and their perception of the flipped
classroom model. Journal of Teaching Language Skills (JTLS), 39(3.2), 143-180.

Sams, A., & Bergmann, J. (2013). Flip your students' learning. Educational leadership:
journal of the Department of Supervision and Curriculum Development, N.E.A.
70, 16-20.

Samiei, F., & Ebadi, S. (2021). Exploring EFL learners’ inferential reading
comprehension skills through a flipped classroom. Research and Practice in

Technology Enhanced Learning, 16(1), 1-18.

Schultz, D., Duffield, S., Rasmussen, S. C., & Wageman, J. (2014). Effects of the
flipped classroom model on student performance for advanced placement high
school chemistry students. Journal of Chemical Education, 91(9), 1334-13309.

Sheorey R., & Mokhtari, K. (2001). Differences in the metacognitive awareness of

reading strategies among native and non-native readers. System, 29(4), 431-449.

Snowling, M. (2013). Early identification and interventions for dyslexia: A
contemporary view. Journal of Research in Special Educational Needs, 13(1), 7-
14.

Tierney, R. J.,, & Readence, J. E. (2005). Reading strategies and practices: A
compendium (6th ed.). Boston: Allyn & Bacon.

Toto, R. & Hien, Nguyen. (2009). Flipping the Work Design in an industrial
engineering course. Proc 39th ASEE/IEEE Front Educ Conference. 1 - 4.

Tucker, B. (2012). The flipped classroom. Education Next, 12(1), 82-83.

91



92

The effect of mobile-assisted flipped classroom on students’ reading strategies in Iran
Reza Samimi-Fard

Urquart, A., & Weir, J. C. (1998). Reading in a second language: process and product.
London: Longman

Wang, Y. H. (2016). Could a mobile assisted learning system support flipped
classrooms for classical Chinese learning?. Journal of Computer Assisted
Learning, 32(5), 391-415.

Webb, M., & Doman, E. (2016). Does the flipped classroom lead to increased gains on
learning outcomes in ESL/EFL contexts?. CATESOL Journal, 28(1), 39-67.

Yilmaz, R. (2017). Exploring the role of E-learning readiness on student satisfaction

and motivation in flipped classroom. Computers in Human Behavior, 70, 251-260.

Yousefi, M. R. (2017). The incorporation of flipped learning into conventional classes
to enhance EFL learners' L2 speaking, L2 listening, and engagement. Innovation

in Language Learning and Teaching, 13(2), 147-161

Yousefian, V. (2015). Reading Strategies Used by Iranian EFL Learners While Reading
Academic Texts. The Journal of Applied Linguistics, 8(17), 192-204.

Yousefzadeh, M., & Salimi, A. (2015). The effect of flipped learning (Revised
Learning) on Iranian students’ learning outcomes. Advances in Language and
Literary Studies, 6(5), 209-213.


http://dx.doi.org/10.7575/aiac.alls.v.6n.5p.209

Journal Of English Language and Literature Teaching | Volume 3, Issue 1, March 2024 93

Appendix
oby 4 awjoe b e Lo5ge] fgie uilys plfie a5 cul il slagll o)l Sledbl (g jglann i ki ol Goa
a b osle o (ol 5 e Jbyss SVlie uilys wbibrel b aJISS alonil (gl oy SOLS uilys aiile) 0 o onliinl oSS
LG A 320 sse le o ulsd 3l L Sl 0ol (5,005 0,05 (O Jud—0b j-dawgio— @S- ) S b adlge

)l vg2g ale b o jo ko )l cpl o lge 51 SG gt (sl a5 auil ansly axgi 0 Gl | il sy Led (gl aS

G| | e | by | G Y s

ol 23 0 Bas uilys pKne 1

Wl o azsl S0 4 b oS o g lop catlool adlllas plKin .2
LS SaS

S @il g azl S0 b @3S (e S8 il oo azil 4 e .3
LY

e Eyoge 4 B piluil oo e 4 (S (IS (e e L S 4
Pt

4zl S0 4 b ilgs oo ail loo b wogd oo lgis e By .5
LS SaS oiler 0

Sllan o ol Ban L e line b oS 08 o S 0l 6
e Loyl
w55 o 45 |y 4 5 paban b il o o b5 aial 7

.ﬁ‘ 0d d>gle

s g e (o2 (SYsb wile ol sle Sheargll, pelazl .8

oS (50 ()

e 2 0)lgd (o (g0 Caws Sl 035 505 a5 Gloj @35 (o0 w9
£ 2 e (s> Lol

SaS (yo 4 b oS o ol b las (1 )0 0590 oMl 5 .10
ol b ) e T s

oS oo it uilgS o 4zl Az L] 095 uileS e e 11

4z 5 pilte 330 51, ez 4z oS S (o0 el aslllas ol 12
e ol ) s

S a b oS e onlitul (Ca) Kooy Mie) a o wlio 5l e 13
WS S8 wilgS o azs]

oS oo (6 i Az g5 wileS o azdil 4 gl o jledio e 8y W14

9% S50 Gl sl e 50 97 e psla g o S (Jola 51115
oS oo oolaiul e




94

The effect of mobile-assisted flipped classroom on students’ reading strategies in Iran

Reza Samimi-Fard

o 4l a5 o (oo BBg (e (il plSim s (25 ) e

5 (o0 S il

St Sl oS eeslatul e )0 39290 sl w5l e
S SeS ilgs o azsil

17

LTy Lo o) 035 (oo mrsish s (oo o5 (lllo sige 58 el
(o5 oo 555 pg Sl

.18

b oS oot b sl gl @ 1) (Sledbl 035 (o (a0
IS S ol ol a5 e g 5l0ls

.19

Sy wiile (2555 LS 95l oaulS Sledbl slulils ol
(S il B9 > 3,5 o909

.20

o ) 5 el ool &g a1y e s sud &l eS|

o5

.21

ol G dly B gy o0 00T sleil 5 ol 4 e (pailes ol
S B ) e 50 99290 Lo

.22

oy o 3l 093 S50 o (o0 4z e gz DIMLIL (334

S o

.23

o)b)DUMLg‘j,.zndSp.’)J w»W'“SASA(S’“““’U"\"‘P ‘ali..m

.24

s 0530 B wilez e 0)lga |y (] e0gd oo B (yie (g

.\)94::

.25

ol il & (e 5 plo Cags o8 oy (g0 SVl 0395 3] 50
YWD

.26

.Ia.l.cl.a Sl CA.AAJ)OCJ:;.AO)L‘))Q I"’JLQU“’“\} ASW..S‘SA ]

.27

o) oo oo |y s lesl ol le b SldS sline wilys oo 25

.28

oS o0 Aoz 5 095 (5 0k b 4 (eendSSH 5 e cadlas S0

.29

102 g ol L5 A o2 e 0 S92 ge DleMbl 4 cdslllas plKin
w5 o S el yoke 0l &

.30




