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Background and Objectives: The process of mentoring and novice
teachers induction in becoming professional and effective teachers can
broadly enhance student learning in schools. The aim of these activities is
to bring about change in novice teachers through the development of their
skills, knowledge, expertise, and other characteristics in their role as
teachers. Accordingly, the present study aimed to identify international
strategies and requirements in novice teacher mentoring programs.
Methods: The present study employed an inductive research design. Data
were collected using a documentary method, and the researcher served as
the research instrument. Within the qualitative research paradigm,
thematic analysis was used to analyze the data. Based on this approach,
information sources published between 2010 and 2025 were initially
searched across three selected databases, and following a critical review
of the texts, 35 articles met the required inclusion criteria for the study.
Findings: The findings showed that the overall trend of mentoring
programs in recent years can be delineated in terms of two overarching
themes. “Formal mentoring,” which includes the components of
“mentoring outside the classroom,” “mentoring concurrent with
teaching,” “organizational mentoring,” “mentor-novice teacher
matching,” “requirements of formal mentoring,” “mentor characteristics,”
and “structure of mentoring sessions”; and “informal mentoring,” which
includes “self-mentoring (the novice teacher as their own mentor),”
“interaction with colleagues,” “requirements of informal mentoring,”
“interaction with non-educational individuals outside the school,”
“Interaction with educational individuals outside the school,” and “the
role of informal academic institutions.”. Conclusion: The two major
mentoring strategies, namely formal and informal mentoring, complement
each other. Focusing on one of them while neglecting the other may
prevent the professional development of novice teachers from being
adequately achieved. Therefore, while acknowledging limitations such as
the inability to include non-English-language articles, it is recommended
that an experienced mentor be assigned to each novice teacher. Before the
beginning of the first year of teaching, education departments should
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arrange coordination and initial orientation sessions for novice teachers.
Novice teachers should be assigned to schools where they can work
alongside experienced teachers. Groups of novice and experienced
teachers should be formed in the form of teacher-support teams so that the
entire responsibility for guiding novice teachers does not rest solely with
mentors.

(Cite this Article; Zarei, E. (2026). Identifying Strategies and Requirements of Mentoring Programs for
Early-Career Teachers Based on International Experiences. The Journal of Theory and Practice in
Teachers Education, x(x), -. https://doi.org/10

Extended Abstract

Introduction

The transition from the stage of “teacher education” to “professional teacher”
has been recognized as a challenging career stage. In order to help novice
teachers overcome challenges and learn teaching practices, “induction during
the initial period of teaching” programs have been implemented in many
countries around the world. induction for novice teachers during the initial
period of teaching refers to the support that is usually provided during the first
two years of novice teachers’ employment to help them learn teaching
practices and develop professionally. The forms of induction for novice
teachers vary considerably depending on the conditions of educational
systems. A review of research in this field over the past 16 years identifies
“mentoring” as the most common strategy used in professional support
programs for novice teachers.

Research Question(s)

What are the main strategies of formal and informal mentoring programs for
novice teachers in international experiences?

What are the implementation and contextual requirements of each of these
strategies?

Literature Review

Smith Risser (2013) recommends online mentoring programs using a mentor
as a strategy for continuing the professional growth of and providing support
to novice teachers. Fresko and Alhija (2015) identify the distribution of
written materials among novice teachers and the observation of experienced
teachers’ classes, while Craig (2017) considers holding orientation sessions
and establishing communication networks among novice teachers to be the
most important forms of mentoring. Svojanovsky et al. (2026) define
mentoring as the use of formal and informal learning opportunities that
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deepen and expand teachers’ professional skills, including knowledge,
beliefs, motivation, and self-management skills. They refer to formal learning
opportunities as structured learning environments with a defined curriculum,
representing the traditional and often mandatory model of mentoring. In
contrast, in informal learning opportunities, the learning process, as well as
the learning objectives and strategies, are independently organized and
determined by the novice teachers themselves.

Methodology

Within the qualitative research paradigm, thematic analysis was used to
analyze the data. The present study employed an inductive research design,
documentary data collection, and the researcher as the research instrument.
Accordingly, a search for information sources was initially conducted for the
period from 2010 to 2025. The search process began by examining three
databases: Springer, Taylor & Francis Group, and ScienceDirect. At this
stage, after removing duplicate results, a total of 764 articles were
downloaded for further review. The screening and evaluation of the studies
began with an examination of their titles and abstracts, and those articles were
selected that, as case studies, described how a mentoring program was
developed or explained its components. In the next step, in addition to the
titles and abstracts, the introduction, findings, and discussion and conclusion
sections of the articles were examined. Based on an evaluation framework, a
total of 35 articles met the required criteria for inclusion in the study. The
findings and discussion and conclusion sections of the selected articles were
coded.

Results

By examining the findings and conclusion sections of the selected articles and
using MAXQDA software, initial codes were generated. In the first stage of
coding, 193 codes (n1) were identified, and in the second stage, through
interaction with an expert colleague, 186 codes (n2) were identified. In the
third step, related codes were merged to form basic themes. Thus, a total of
69 basic themes were formed. In the fourth step, based on the content and
following the Attride-Stirling method, the themes were grouped in such a way
that clear and distinct differences existed among the various themes.
Accordingly, 13 organizing themes and 2 overarching themes were identified.
The overarching theme of “formal mentoring” includes mentoring outside the
classroom, mentoring concurrent with teaching, organizational mentoring,
mentor-novice teacher matching, requirements of formal mentoring, mentor
characteristics, and the structure of mentoring sessions as organizing themes.
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The overarching theme of “informal mentoring” includes self-mentoring (the
novice teacher as their own mentor), interaction with colleagues,
requirements of informal mentoring, interaction with non-educational
individuals outside the school, interaction with educational individuals
outside the school, and the role of informal academic institutions as
organizing themes.

Discussion

Informal mentoring refers to those forms of support that are provided to
novice teachers spontaneously by informal organizations and individuals. A
common point among all studies that addressed informal mentoring is their
emphasis on the indispensable role of novice teachers’ communication
networks and their interactions with people in their living environment, as
well as the role of novice teachers themselves in their professional
development. Given the nature of informal mentoring, these forms of support
occur when the novice teacher or the individuals and organizations around
them are willing and able to cooperate. In formal mentoring, organizations
and individuals responsible for educating novice teachers provide such
support because of their responsibilities and duties. In contrast, in informal
mentoring, the novice teacher must be able to establish a network of
influential individuals and, by communicating with them, address their needs
during the initial years of teaching.

Formal mentoring during the initial period of teaching refers to those forms
of support that are provided by organizations and individuals responsible for
educating and developing novice teachers, with their own specific
requirements and conditions. An examination of the components of formal
mentoring reveals that, in our educational system, greater emphasis is placed
on holding training workshops as part of in-service training programs, in
which experienced instructors attempt to address novice teachers’ needs by
focusing on textbooks and the real challenges they face in the classroom.
However, the other approaches mentioned in this section receive considerably
less attention.

Conclusion

The two major mentoring approaches identified in this study are
complementary to each other. Focusing on one while neglecting the other may
prevent the professional development of novice teachers from taking place
appropriately. In recent years, the expansion of virtual spaces and the
emergence of new communication platforms have enabled novice teachers to
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easily establish connections with different individuals. When these
communication networks consist of family members and friends, they
primarily provide emotional and psychological support to novice teachers. By
creating a warm and friendly atmosphere, these groups can help alleviate the
fatigue and difficulties associated with the work environment. When these
networks consist of experienced teachers from other schools, other novice
teachers, and university professors, they can, in addition to emotional support,
provide a source of educational and pedagogical guidance.

These networks, whether virtual or face-to-face, are also formed in the
schools where novice teachers work, allowing novice teachers to benefit from
their colleagues’ experiences.

All these aspects should not overshadow the indispensable role that novice
teachers themselves play in their professional advancement and development.
The active and inquisitive nature of novice teachers can be more influential
than all the aforementioned factors and components in creating the conditions
for novice teachers’ mentoring.

Therefore, while emphasizing the importance of formal mentoring and its role
in the socialization of novice teachers into the profession, this study showed
that formal mentoring is only part of the story of mentoring novice teachers.
Mentoring cannot be associated solely with formal settings; rather, it is
embedded within a broader network of formal and informal actors, both inside
and outside the school.
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