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Background and Objectives: Classroom management knowledge
and skills have been among the most important competencies that
prospective teachers should acquire during their teacher education
programs. Although numerous theoretical frameworks for classroom
management have been developed over the years, the practical
applicability and perceived effectiveness of these models among
newly graduated teachers have received limited empirical attention.
Given the vital role of classroom management in the quality of
education, this study aimed to examine the effectiveness of classroom
management models from the perspective of graduates majoring in
English Language Teaching at Farhangian University in Markazi
Province. Methods: For this purpose, a sample consisting of 63
graduates of English Language Teaching (35 female and 28 male)
from the campuses of Farhangian University in Markazi Province was
selected using convenience sampling. The data collection tool was a
30-item questionnaire designed based on Tuber’s book, entitled
“Classroom Management”, and validated by the researchers. This
questionnaire consisted of six subscales: A place for punishment,
Assertive discipline, Tools for teaching, Social discipline, Reality
therapy, and Teacher effectiveness training. Findings: The results of
this study showed that the participants' preferred classroom
management model did not differ significantly from the ideal model.
They also indicated that “A place for punishment model” does not
have the necessary efficiency in classroom management, but the other
five models, which are based on innovative paradigms, such as
humanism and constructivism, can be effective in this regard.
Furthermore, the findings indicated that there was no significant
difference between the attitudes of female and male graduates.
Conclusion: Based on these results, it can be concluded that the
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attitudes toward classroom management among English Language
Teaching graduates at Farhangian University are at an acceptable
7 level, but improvement is needed in some effective models.
Cite this Article: Khodamoradi, A., & Nowruzi, M. (2026). Investigating the effectiveness of
classroom management models from the perspective of English language teaching graduates of
Farhangian University. The Journal of Theory and Practice in Teacher Education, x(x), -.
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Extended Abstract
Introduction

Classroom management is critical to achieving educational goals and is strongly correlated
with teacher job satisfaction, commitment, and burnout. Despite the inclusion of classroom
management courses in teacher-education curricula, their effectiveness is persistently
questioned due to Lortie’s (1975) "apprenticeship of observation," which suggests that
preconceived mental schemas formed during student teachers' own schooling render
significant attitudinal changes difficult. Therefore, this study aims to assess the attitudes of
graduated English language teachers regarding the effectiveness of various classroom
management models. More specifically, this study aims to answer three questions: 1) What
general pattern does the attitude of graduates in English Language Teaching toward
classroom management follow?, 2) Is there a significant difference between the attitudes of
these graduates toward the tried-and-true models of classroom management?, and 3) Is there
a significant difference between the attitudes of male and female graduates toward these
models?

Literature Review

Historically, the conceptualization of classroom management has been profoundly shaped by
shifting psychological paradigms, evolving from rigid behavioral control toward more
humanistic and collaborative perspectives. To organize this theoretical diversity, the
literature offers two predominant classification systems: the classic behaviorist-humanist
dichotomy, contrasting Skinner's reliance on external reinforcement with Rogers' emphasis
on intrinsic self-regulation, and Wolfgang and Glickman's tripartite continuum, which ranges
from the interventionist approach (teacher-imposed discipline through rewards and
punishments), through the interactionalist approach (shared responsibility and mutual
negotiation), to the non-interventionist approach (student autonomy with the teacher as
passive facilitator).

Tauber's (2007) comprehensive framework arrays six classroom management models along
the behaviorist-humanist continuum: (1) Dobson's a place for punishment model (Dubson,
1992) maximizes teacher intervention through coercion and punishment, though widely
criticized for long-term ineffectiveness. (2) Canter and Canter's assertive discipline (Canter
& Canter, 1992) emphasizes clear expectations, firm rules, and positive reinforcement over
punishment, yet risks undermining intrinsic motivation (Morris et al., 2022). (3) Jones's tools
for teaching model (Jones, 2007) applies hierarchical individual-to-group intervention and
group-based incentives, remaining behaviorist in orientation. (4) Dreikurs's social discipline
model (Dreikurs, 1997) attributes misbehavior to unmet needs (attention, power, revenge,
inadequacy), advocates democratic encouragement over praise, and urges teachers to avoid
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confrontation. (5) Glasser's reality therapy and choice theory (Uredi, 2023) locates
disciplinary problems in the mismatch between students' inner "quality world" and external
reality, affecting fundamental needs (belonging, power, freedom, fun), with reform requiring
students to accept responsibility for their choices consciously. (6) Gordon's teacher
effectiveness model (no specific citation provided in the original text) aligns fully with
humanist principles, championing self-discipline through positive teacher-student
relationships, dialogic reflection, and the elimination of communication barriers.

Studies directly examining teachers' and student teachers' attitudes toward management are
scarce (Voss et al., 2017). Among the few exceptions, Johnson (1994) surveyed 85
elementary education student teachers using a questionnaire based on Brophy's (1995)
tripartite classification—authoritative, authoritarian, and permissive—and found that their
attitudes predominantly aligned with the authoritative approach, with only traces of the other
two. Similarly, Ayebo and Assuah (2017) investigated 72 teacher education graduates in the
U.S. using a 21-item instrument with the same three subscales, and their results consistently
showed that participants' knowledge was overwhelmingly rooted in authoritative approaches,
emphasizing rules and procedures, while authoritarian (relying on punishment) and
permissive (building close relationships) orientations contributed negligibly.

Methodology

This study employed a descriptive cross-sectional survey design, utilizing a convenience
sample of 63 English language teaching graduates from both male and female campuses of
Farhangian University in Markazi Province (35 female, 28 male). The research instrument
was a researcher-made 30-item questionnaire on a five-point Likert scale, organized into six
subscales of five items each. Its content validity was ensured through expert review by three
university faculty members, while reliability was confirmed via a pilot study with 22
graduates, yielding a Cronbach's alpha of 0.78, indicating acceptable internal consistency.
The data collection procedure involved a comprehensive literature review to identify six core
management models, drafting an initial pool of 42 items (seven per model), having the same
three experts rank these items based on their relevance to each model's principles to retain
the top five most aligned items per subscale (resulting in the final 30 items), conducting
additional clarity checks with five graduates which led to minor refinements, and
subsequently administering the final version to the participants.

Results

Descriptive statistics indicated that the place for punishment model received the lowest mean
score (11/25), whereas the social discipline model achieved the highest (19.58/25), with the
remaining four models evaluated at relatively comparable levels. As preliminary normality
checks revealed non-normal distributions (p < 0.05), non-parametric analyses were
employed. A Friedman test confirmed a statistically significant overall difference among the
six models (¥*(5) = 122.097, p = 0.000). Subsequent Wilcoxon signed-rank pairwise
comparisons revealed that the place for punishment model differed significantly from all
other five models (assertive discipline, tools for teaching, social discipline, quality schools,
and teacher effectiveness training), all at p = 0.000. Furthermore, the quality schools model
showed significant differences from assertive discipline (p = 0.021), Tools for teaching (p =
0.048), social discipline (p = 0.000), and teacher effectiveness training (p = 0.000). However,
no significant differences were observed among the pairs of assertive discipline, tools for
teaching, social discipline, and teacher effectiveness training models. Regarding gender,
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Mann-Whitney U tests indicated that male and female participants only significantly
diverged in their evaluation of the social discipline model (U = 315, p = 0.015), with no other
significant gender-based differences found for the remaining models or the overall
questionnaire.

Discussion

The findings reveal that graduates hold a largely adaptive attitude toward classroom
management, rejecting the place for punishment model while endorsing the other five
models, likely attributable to Lortie's (1975) "apprenticeship of observation" from their own
schooling experiences. These two models, situated on the "control" pole of Lewis's (1997)
continuum and the "interventionist” end of Wolfgang and Glickman's (1980) framework,
appear to require attitudinal revision. In contrast, Jones's tools for teaching and Dreikurs's
social discipline models demonstrated the strongest alignment with the ideal, corresponding
to the "management™ and "“interactionalist” positions, respectively, which may reflect the
positive influence of pedagogical coursework during the teacher education course. However,
the humanistic-oriented models of Glasser (quality schools) and Dreikurs, which align with
the "non-interventionist/effectiveness™ poles, received relatively lower ratings, suggesting
that these approaches remain undervalued within Iran's predominantly teacher-centered
socio-cultural context. Furthermore, while the place for punishment model was rated
significantly lower than others, residual belief in punishment persists, and Glasser's model,
despite its recognized potential, has yet to achieve its deserved status. Regarding gender, no
meaningful differences emerged across five models, indicating comparable educational
environments for boys and girls; only the social discipline model was rated significantly
higher by female participants, likely reflecting distinct communication patterns in girls'
schools.

Conclusion

This study concludes that English language teaching graduates from Farhangian University
possess a generally informed yet still behaviorally-inclined attitude toward classroom
management. To address these gaps, the research offers several practical recommendations:
curriculum planners at Farhangian University should expand the current single-credit course
on classroom management, as it insufficiently meets graduates' professional needs, and
practicum courses should be strategically utilized to develop both declarative knowledge and
procedural skills in real classroom settings. Moreover, educational policymakers and
administrators are urged to design and implement targeted in-service training programs
focused explicitly on classroom management, thereby reinforcing positive attitudes, updating
theoretical knowledge, and strengthening practical competencies.
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7 technological pedagogical knowledge (TPK)

8 technological pedagogical content knowledge (TPCK)
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